
Phonemic Awareness: Phase 1

Teacher Planner
Systematic Synthetic Phonics (SSP) 



Letters & Sounds 
Letters & Sounds is a phonics-based reading 
program designed to teach the letter patterns of the 
,UNSPZO�SHUN\HNL��^P[O�[OL�HPT�VM�OLSWPUN�JOPSKYLU�
become fluent readers by the age of seven. The 
program follows a systematic progression, where 
JOPSKYLU�HYL�PU[YVK\JLK�[V�SL[[LYZ�PU�H�ZWLJPÄJ�VYKLY� 
(s, ̗, t, p, i, n, m…) and are encouraged to build words 
and play with these sounds. 

Letters & Sounds accepts that there are a number of 
JVTTVU�L_JLW[PVU�^VYKZ��[YPJR`�^VYKZ��PU�[OL�,UNSPZO�
language and many of these words are high frequency 
and appear in early reading. As such, these highly-
frequent exception words have been incorporated 
into the Scope and Sequence, so that children can 
become familiar with these ‘oddball’ words within the 
progression. Here children are encouraged to decode 
(sound out) the regular parts of a common exception 
word, but must learn by rote the correct pronunciation 
based on the whole word form.

The key to Letters & Sounds progression is the 6-part 
WOHZL�WYVNYLZZPVU�VU�^OPJO�P[�PZ�I\PS[��6]LYHSS��[OL�
detailed phase by phase program can be introduced 
in terms of the development of phonemic awareness, 
built upon with the introduction of letter sounds, and 
move onto more complex spelling patterns and rules in 
the second and third years of school. Letters & Sounds 
[LHJOLZ�Z\ɉ_LZ�H[�7OHZL���HUK�UH[\YHSS`�MVSSV^Z�VU�[V�
punctuation and grammar instruction.
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Letters & Sounds is fully compatible with the wider, language-rich curriculum. 
It helps practitioners and teachers adapt their teaching to a range of children’s 
development abilities, common in most settings and primary classes. The aim 
PZ�[V�THRL�Z\YL�[OH[�HSS�JOPSKYLU�WYVNYLZZ�H[�H�WHJL�[OH[�ILULÄ[Z�[OLPY�LUSHYNPUN�
capabilities.

Teachers will need to make principled decisions based on reliable assessments of 
children’s learning to inform planning for progression within and across the phases. 
Letters & Sounds enables children to see the relationships between reading and 
spelling from an early age, such that the teaching of one reinforces understanding 
of the other. Decoding (reading) and encoding (spelling) are treated as reversible 
processes. However, children generally secure accurate word reading before they 
secure comparable accuracy in spelling. It follows that the teaching and learning 
of spelling will need to continue beyond Phase 6. 

(additional sessions in each aspect available for extensions or CP activities)
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How the Teacher Planner Works 
This Teacher Planner provides lesson plans based around the seven aspects of 
7OHZL����;OLZL�HYL!�,U]PYVUTLU[HS�:V\UKZ��0UZ[Y\TLU[HS�:V\UKZ��)VK`�7LYJ\ZZPVU��
9O`[OT�
�9O`TL��(SSP[LYH[PVU��=VPJL�:V\UKZ��HUK�6YHS�)SLUKPUN�HUK�:LNTLU[PUN��
There are 15 activities presented for each aspect. Aspect 1 - 6 are introduced 
throughout the year, with two to three lessons per week. Aspect 7 is presented 
at the end of the year, as it is crucial for the preparation of early sounding out or 
decoding skills that are introduced at Phase 2.

,HJO�SLZZVU�PZ�KP]PKLK�PU[V�6IQLJ[P]L��(J[P]P[ �̀�;LHJO��9LZV\YJLZ�HUK�,_[LUZPVU��;OL�
VIQLJ[P]L�JSLHYS`�PKLU[PÄLZ�[OL�W\YWVZL�VM�[OL�SLZZVU��;OL�HJ[P]P[`�KLZJYPILZ�^OH[�
children will be working on during the lesson. The teach section provides detailed 
teacher notes for preparing and presenting the lesson. In particular, examples are 
model for explaining and demonstrating the lesson. Finally, resources include the 
various resources used in the lesson and extension provides a fun, easy to apply 
extension activity. 

;OL�SLZZVUZ�H[�7OHZL���HYL�TVYL�Å\PK�[OHU�PU�[OL�V[OLY�[LHJOLY�WSHUULYZ�HZ�[OL�
WYVNYLZZPVU�PZ�ÅL_PISL��;LHJOLYZ�JHU�TV]L�PU�HUK�V\[�VM�KPɈLYLU[�HZWLJ[Z��I\PSKPUN�
and consolidating learning. Towards the end of the phase, children will be ready for 
Aspect 7 which will involve the modelling of oral segmenting and blending. By the 
end of Phase 1, children will be familiar with various phonemes, and will be able to 
identify and manipulate them within words. With this foundation, children starting 
Phase 2 will be introduced to some of the various graphemes that represent these 
common sounds.
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+HPS`�HJ[P]P[PLZ�HYL�WYLZLU[LK�^P[O�[OL�SLHYUPUN�VIQLJ[P]L�ÄYZ[�^OPJO�JHU�IL�ZOHYLK�
with the children. When children understand the objective of the lesson, it can 
become more engaging and purposeful for them.

The 'Teach' section involves a teacher-led activity where children engage with the 
learning through a multi-sensory activity. Detailed notes are provided on what and 
how to teach key learnings through this activity.

Lessons have a suggested 'Resources' section which lists items and materials that 
can be used for the activity. These may include; picture cards, toys, instruments 
or sound makers, books, worksheets or printouts, craft materials or puppets. 
As Phase 1 is largely sound based, it is recommended teachers have computer 
access to play songs or sounds from, many of which can be found online for 
free. This helps children to build better phonemic awareness skills and can make 
lessons more engaging, allowing teachers to play music videos, nursery rhymes 
and interactive games with children. 

)V[O�1\UPVY�3LHYUPUN�HUK�)LHUZ[HSR�)VVRZ�VɈLY�7OHZL���WYVK\J[Z�[OH[�LUJV\YHNL�
reading and rhyming skills, as well as printable pages in this planner that are 
designed to be versatile and suit individual teaching needs including picture cards, 
nursery rhyme cards, colouring pages and many more. These can be used in 
activities as prompts either printed out, scaled up as posters or even stuck to 
popsicle sticks to act as puppets.

;OL��,_[LUZPVU��ZLJ[PVU�Z\NNLZ[Z�VWWVY[\UP[PLZ�MVY�M\Y[OLY�KL]LSVWTLU[�HUK�
attainment of skills, and may reference other games or resources teachers can 
introduce to children. This provides the children with a further opportunity to 
consolidate learning.  

These activities are designed to develop through play:

�࠮ Playing and exploring

�࠮ Active learning

�࠮ Creating and thinking critically

Page number Phase colour coded
Teachers Notes Resources

Current activity Current aspect

Follow-up questions and comprehension:

�࠮ Common Play Behaviours

�࠮ Play Skills

�࠮ Adult Role and Questioning Ideas

�࠮ Resources

�࠮ 6IZLY]H[PVU�ZWHJL��YLJVYK�OV^�@6<9�JVOVY[�HJJLZZLZ�
the provision, and how they respond & adapt)
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;OL�PTWVY[HUJL�VM�NL[[PUN�JOPSKYLU�VɈ�[V�H�NVVK�Z[HY[�JHUUV[�IL�V]LYZ[H[LK��ZV�
practitioners and teachers are urged to take particular account of the following 
points related to Phase 1.

Phase 1 recognises the central importance of developing speaking and listening 
skills as a priority in their own right and for paving the way to making a good start 
on reading and writing. Put simply, the more words children know and understand 
before they start on a systematic programme of phonics work the better they are 
equipped to succeed.

Purpose
The purpose of this phase is to develop speaking and listening skills in relation   
to sounds. Children will learn an understanding of sounds and their patterns within 
words. Before any exposure to letters, children can hear, play and manipulate sounds 
 within words. This understanding is called phonemic awareness - an understanding 
that the spoken word is made up of units of sounds (phonemes) that can in turn be 
manipulated.

Aim 
The overarching aim of Phase 1 is for children to experience regular, planned 
opportunities to listen carefully and talk extensively about what they hear, see   
HUK�KV��;OL�IV\UKHYPLZ�HYL�ÅL_PISL�HUK�UV[�Ä_LK!�[LHJOLYZ�ZOV\SK�WSHU�[V�PU[LNYH[L�
the activities according to the developing abilities and interests of the children in 
the setting.

The main focuses are:
�࠮ Tuning into sounds (auditory discrimination).

�࠮ Listening and remembering sounds (auditory 
memory and sequencing).

�࠮ Talking about sounds (developing vocabulary 
and language comprehension).

Phase 1 Contents

Aspect 1 ,U]PYVUTLU[HS�:V\UKZ

Aspect 2 Instrumental Sounds

Aspect 3 Body Percussion

Aspect 4 Rhythm & Rhyme 

Aspect 5 Alliteration

Aspect 6 Voice Sounds

Aspect 7 6YHS�)SLUKPUN�HUK�:LNTLU[PUN

Teaching materials at this stage are based around a series of activities that follow 
[OLZL�KPɈLYLU[�HZWLJ[Z�VM�ZV\UK�HUK�WOVULTPJ�H^HYLULZZ�[YHPUPUN�

Activities are mainly adult-led, with the intention of teaching young children 
important basic elements of the Letters & Sounds programme such as oral 
segmenting and blending of familiar words.

,HJO�HZWLJ[�I\PSKZ�VU�P[Z�JVNUP[P]L�JVTWSL_P[ �̀

Activities are designed to help children:
1. Listen attentively.

��� ,USHYNL�[OLPY�]VJHI\SHY �̀

��� :WLHR�JVUÄKLU[S`�[V�HK\S[Z�HUK�V[OLY�JOPSKYLU�

4. Discriminate phonemes.

5. Reproduce audibly the phonemes they hear, in order, all through the word.

��� <ZL�ZV\UK�[HSR�[V�ZLNTLU[�^VYKZ�PU[V�WOVULTLZ�
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Levels 1-2

Set 1 - Fiction (JL380)

Book Cover Book Title Phase and Set Date Read

Day on the Farm Letters & Sounds Phase 1 Set 1 Fiction

Where Do I Live? Letters & Sounds Phase 1 Set 1 Fiction

A Day at the Beach Letters & Sounds Phase 1 Set 1 Fiction

My Family Letters & Sounds Phase 1 Set 1 Fiction

Breakfast Time at Home Letters & Sounds Phase 1 Set 1 Fiction

Playtime with Friends Letters & Sounds Phase 1 Set 1 Fiction

9WFKƴH�/FR Letters & Sounds Phase 1 Set 1 Fiction

At the Park Letters & Sounds Phase 1 Set 1 Fiction

Mud Puddles Letters & Sounds Phase 1 Set 1 Fiction

First Day at School Letters & Sounds Phase 1 Set 1 Fiction

Riding My Bike Letters & Sounds Phase 1 Set 1 Fiction

/ZRU��/ZRU Letters & Sounds Phase 1 Set 1 Fiction

Set 2 - Fiction (BB124)

Book Cover Book Title Phase and Set Date Read

Goldilocks and the Three Bears Letters & Sounds Phase 1 Set 2 Fiction

Stuck in the Mud Letters & Sounds Phase 1 Set 2 Fiction

Go to Bed! Letters & Sounds Phase 1 Set 2 Fiction

The Three Billy Goats Gruff Letters & Sounds Phase 1 Set 2 Fiction

Flying to the Moon Letters & Sounds Phase 1 Set 2 Fiction

The Grunch and the Children Letters & Sounds Phase 1 Set 2 Fiction

Cat and Dog Letters & Sounds Phase 1 Set 2 Fiction

/FHP�FSI�YMJ�,NFSY Letters & Sounds Phase 1 Set 2 Fiction

The Farm Letters & Sounds Phase 1 Set 2 Fiction

Animals Move Letters & Sounds Phase 1 Set 2 Fiction

Pirate Booty Letters & Sounds Phase 1 Set 2 Fiction

Ballet Class Letters & Sounds Phase 1 Set 2 Fiction

Set 2 - Non-Fiction (BB125)

Book Cover Book Title Phase and Set Date Read

Baby Animals Letters & Sounds Phase 1 Set 2 Non-Fiction

Kite Flying Letters & Sounds Phase 1 Set 2 Non-Fiction

What's the Weather Today? Letters & Sounds Phase 1 Set 2 Non-Fiction

Forest Friends Letters & Sounds Phase 1 Set 2 Non-Fiction

World of Gardens Letters & Sounds Phase 1 Set 2 Non-Fiction

Playing Around Letters & Sounds Phase 1 Set 2 Non-Fiction

Families Letters & Sounds Phase 1 Set 2 Non-Fiction

Beach Sports Letters & Sounds Phase 1 Set 2 Non-Fiction

Scary Animals Letters & Sounds Phase 1 Set 2 Non-Fiction

9WFKƴH�/FR Letters & Sounds Phase 1 Set 2 Non-Fiction

Don't Get Lost Letters & Sounds Phase 1 Set 2 Non-Fiction

Food in the Fridge Letters & Sounds Phase 1 Set 2 Non-Fiction

Phonemic Awareness Readers 
Phonemic Awareness Readers have been designed for teaching phonemic awareness at the 
shared reading level. Letters presented in these readers can be read by teachers using their 
phoneme sounds (i.e. /ssss/ for letter s). Books can also be turned into an ‘I Spy’ game to support 
learning and assessment.

Wordless Readers
Wordless readers provide children the opportunity to become familiar with books. Children can 
discuss what is happening on each page and identify the characters. After reading, children can 
retell the story and discuss the meaning.

Set 1 - Non-Fiction (JL386)

Book Cover Book Title Phase and Set Date Read

Wheels that Move Letters & Sounds Phase 1 Set 1 Non-Fiction

Bugs Alive Letters & Sounds Phase 1 Set 1 Non-Fiction

Baby Animals Letters & Sounds Phase 1 Set 1 Non-Fiction

Under the Sea Letters & Sounds Phase 1 Set 1 Non-Fiction

Growing Vegetables Letters & Sounds Phase 1 Set 1 Non-Fiction

Baking Bread Letters & Sounds Phase 1 Set 1 Non-Fiction

Sports Day Letters & Sounds Phase 1 Set 1 Non-Fiction

Musical Instruments Letters & Sounds Phase 1 Set 1 Non-Fiction

My Pets Letters & Sounds Phase 1 Set 1 Non-Fiction

Outer Space Letters & Sounds Phase 1 Set 1 Non-Fiction

Dancing Divas Letters & Sounds Phase 1 Set 1 Non-Fiction

Games Galore Letters & Sounds Phase 1 Set 1 Non-Fiction
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Aspect 5 - Alliteration

When children listen to nursery rhymes or other poetry 
they learn to recognise both individual sounds and 
sound patterns.

Aspect 6 - Voice Sounds
We teach the children that language is like a song with 
its own tune or rhythm, its own lyrics or words, and 
its own notes, which are the vowels and consonants it 
\ZLZ��@V\�^PSS�UV[�IL�HISL�[V�WPJR�V\[�PUKP]PK\HS�S`YPJZ�
until you become familiar with the rhythm you hear, and 
only then will you be able to pick out individual notes. 

Aspect 7 - Oral Blending and Segmenting
Before beginning a formal synthetic phonics 
programme you will show children how to break 
words down into their individual sounds (segmenting) 
and how individual sounds are put together to form a 
word (blending). Segmenting is taught by showing the 
children an object, saying its name, and then asking 
the children what sounds they hear in the name of the 
object. Blending is taught by showing an object, saying 
the sounds in its name and then asking the pupils what 
the object is. 

b

c d

e

i

a

Sound Discrimination
Aspect 1 - Environmental Sounds
;OL�ÄYZ[�Z[LW�PU�[OL�WYVJLZZ�VM�KL]LSVWPUN�
phonological awareness is to improve children's 
NLULYHS�ZV\UK�H^HYLULZZ�HUK�SPZ[LUPUN�ZRPSSZ��@V\�JHU�
begin by making them aware of the everyday sounds 
they hear around them such as animal sounds and 
machine noises.

Aspect 2 - Instrumental Sounds
;OLU�^L�OLSW�JOPSKYLU�[V�SLHYU�[V�[LSS�[OL�KPɈLYLUJL�
between contrasting sounds. They can play games in 
which they identify loud and soft sounds, guess what 
H�WHY[PJ\SHY�ZV\UK�PZ��OLHY�[OL�KPɈLYLU[�ZV\UKZ�THKL�
I`�KPɈLYLU[�T\ZPJHS�PUZ[Y\TLU[Z��VY�JOVVZL�[OL��VKK�
sound out'. 

Aspect 3 - Body Percussion
6UJL�JOPSKYLU�HYL�HISL�[V�JSHW�[V�H�ILH[�[OL`�JHU�
begin to develop their awareness of the parts of words 
by clapping out syllables. As they listen to rhymes 
in songs and picture book stories they will become 
familiar with pairs of words such as hill / bill or take 
/ lake�^OPJO�HYL�ZPTPSHY�PU�ZV\UK��I\[�OH]L�KPɈLYLU[�
TLHUPUNZ�ILJH\ZL�VM�H�ZSPNO[�ZV\UK�KPɈLYLUJL�

Aspect 4 - Rhythm & Rhyme 
Children become attuned to rhythm through simple 
musical activities. Instruments that develop a sense 
of rhythm include drums, shakers and tambourines. 
Physical activities include marching or clapping to a 
beat, moving to action rhymes and singing or chanting 
along to simple songs or nursery rhymes. 

mat
cat

bat
hat
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Main purposes
Tuning into Sounds 
To develop children’s listening skills and awareness of sounds 
in the environment. 

Listening and Remembering Sounds 
-\Y[OLY�KL]LSVWTLU[�VM�]VJHI\SHY`�HUK�JOPSKYLU»Z�PKLU[PÄJH[PVU�
HUK�YLJVSSLJ[PVU�VM�[OL�KPɈLYLUJL�IL[^LLU�ZV\UKZ�

Talking about Sounds 
To make up simple sentences and talk in greater detail about 
sounds.

Activities

Listening Walk 
Sound Lotto 
What's in the bag? 
Animal Sounds 
Transport Sounds 
Sorting Sounds 
Seasonal Sounds 
Socks and Shakers 

Sound Stories 
Describe It and Find It 
Sound Sequence 
What Sound Do I Make? 
+Y\T�6\[KVVYZ�
What's that Sound? 
Favourite Sounds

Resources

,U]PYVUTLU[HS�:V\UK�7PJ[\YL�*HYKZ��ZLL�WHNL�����
Device access to play songs and sounds like a tablet or computer. 
Variety of objects, small toys, puppets or images that represent 
sounds and provide a visual prompt for use in activities.
Items to put inside sound shakers and seasonal resource boxes.
3PZ[LUPUN�,HYZ�;LTWSH[L��ZLL�WHNL�����
Good Listener Guide (see page 27).
:V\UK�0KLU[PÄJH[PVU�;LTWSH[L�
'Loud Lion' and 'Quiet Mouse' prompt cards.
:V\UK�3V[[V�(\KPV��KPɈLYLU[�H\KPV�[YHJRZ��PUJS\KPUN�HUPTHS�
sounds, transport sounds, seasonal sounds etc. There are plenty 
of free resources available online for use).
Story books, nursery rhymes or interactive storytime videos.
Props to use during story-time.

Assessment

Evaluation & Assessment 

Look, listen and note how well children:
�࠮ Recall sounds they have heard.
�࠮ Discriminate between sounds.
�࠮ Describe the sounds they hear.

Considerations for practitioners working with Aspect 1
�࠮ <ZL�WPJ[\YL�VY�Z`TIVS�WYVTW[Z�[V�YLTPUK�[OL�JOPSKYLU�OV^�[V�IL�H�NVVK�SPZ[LULY��;OLZL�JV\SK�

be displayed on the wall, on a soft toy or in a quiet listening den (see page 27).

�࠮ As with all listening and attention activities, it is important to be aware that a busy environment 
JHU�YLHSS`�OPUKLY�H�JOPSK»Z�HIPSP[`�[V�[\UL�PU��2LLW�H�SPZ[LUPUN�HYLH�MYLL�MYVT�V]LYS`�KPZ[YHJ[PUN�
^HSS�KPZWSH`Z��WVZ[LYZ�HUK�YLZV\YJLZ�PU�VYKLY�[V�Z\WWVY[�]LY`�`V\UN�JOPSKYLU�VY�[OVZL�^OV�ÄUK�
it hard to focus on listening.

�࠮ (�ZTHSS�NYV\W�ZPaL�PZ�WYLMLYHISL��[V�HSSV^�HSS�VM�[OL�JOPSKYLU�[V�OH]L�Z\ɉJPLU[�[PTL�[V�WHY[PJPWH[L�
in and respond to the activity.

�࠮ <ZPUN�NLZ[\YLZ�Z\JO�HZ�H�ÄUNLY�[V�[OL�SPWZ�HSVUNZPKL�ºZOOO»�HUK�H�OHUK�[V�[OL�LHY�HSVUNZPKL�
ºSPZ[LU»�^PSS�NP]L�]P[HS�JS\LZ�[V�JOPSKYLU�^OV�OH]L�KPɉJ\S[`�^P[O�\UKLYZ[HUKPUN�VY�[OVZL�^OV�ÄUK�
P[�KPɉJ\S[�[V�SPZ[LU�[V�[OL�ZWVRLU�PUZ[Y\J[PVU�HSVUL�

�࠮ :JHU�[OL�NYV\W�ILMVYL�NP]PUN�HU`�ZV\UK�J\L��<ZL�H�JOPSK»Z�UHTL�PM�ULJLZZHY`�[OLU�THRL�[OL�
sound immediately now that you have their attention.

�࠮ 0M�WHYLU[Z�VY�JHYLYZ�ZWLHR�SHUN\HNLZ�V[OLY�[OHU�,UNSPZO��ÄUK�V\[�[OL�^VYK�MVY�ºSPZ[LU»�PU�[OL�
school community languages and use it when appropriate.

�࠮ If the children seem to recognise an object, but can’t recall its name, help them by prompting 
^P[O�X\LZ[PVUZ��Z\JO�HZ!�>OH[�^V\SK�`V\�KV�^P[O�P[&�>OLYL�^V\SK�`V\�ÄUK�P[&

�࠮ As you lead the singing, take care to slow the song down. Slowing the pace can make a huge 
KPɈLYLUJL��OLSWPUN�JOPSKYLU�[V�\UKLYZ[HUK�[OL�SHUN\HNL�\ZLK�HZ�^LSS�HZ�NP]PUN�[OLT�[PTL�[V�
prepare and join in with the words or sounds.

�࠮ -VYNL[�JVU]LU[PVUHS�ZV\UK�LɈLJ[Z��-VY�L_HTWSL��KVNZ�KVU»[�HS^H`Z�IHYR�^VVM��)PN�KVNZ�JHU�
ZV\UK�SPRL�><>�><>�><>�HUK�SP[[SL�VULZ�NP]L�H�ZX\LHR`�9HW�YHW��=HY`�[OL�]VPJL�[V�HKK�
interest. These sounds are often more fun and even easier for the child to attempt to copy. Be 
daring. Include some less conventional animals (e.g. a parrot, a wolf) and see what sounds 
`V\�JVTL�\W�^P[O��@V\�TPNO[�PUJS\KL�KPUVZH\YZ�¶�THU`�JOPSKYLU�SV]L�[OLT�HUK�UV�VUL�RUV^Z�
what noises they made so children can be as inventive as they like.

�࠮ >OLYL�WHYLU[Z�VY�JHYLYZ�ZWLHR�SHUN\HNLZ�V[OLY�[OHU�,UNSPZO��ÄUK�V\[�OV^�[OL`�YLWYLZLU[�
animal noises. Are woof, meow and quack universal? Which examples from other languages 
are the most like the real sounds?

Adapted from 3L[[LYZ�
�:V\UKZ!�7YPUJPWSLZ�VM�/PNO�8\HSP[`�7OVUPJZ��������ÄYZ[�W\ISPZOLK�I`�+M,:��<2�

3736
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Objective To develop an awareness of sounds in the environment.

Activity Take children on a listening walk to tune into sounds around them.

Teach

Discuss with children what they know about sound. What do they 
use to hear? What sounds do they hear every day? Can they make 
H�ZV\UK&�,_WSHPU�[OH[�PU�[OPZ�HZWLJ[�VM�7OHZL���[OL�MVJ\Z�PZ�VU�
,U]PYVUTLU[HS�:V\UKZ"�[OL�JVTTVU�ZV\UKZ�^L�OLHY�HYV\UK�\Z��
They will learn to listen carefully and recognise everyday sounds, 
and understand the context or meaning of them. For example, if 
[OL`�OLHY�H�ÄYL�LUNPUL�ZPYLU��[OL`�^PSS�\UKLYZ[HUK�[OH[�P[�PZ�JSVZL�
HUK�TH`�TLHU�[OLYL�PZ�H�ÄYL�ULHYI �̀�:PTPSHYS �̀�PM�[OL`�OLHY�H�WOVUL�
ringing they will recognise the sound and understand they need 
to answer it. Developing these skills allows children to tune into 
sounds and discern between them, which is important as they 
begin to learn how to hear each individual phoneme in a word. 

Go on a listening walk around the school or outdoor setting 
in small groups. Give the children a clipboard and sound 
PKLU[PÄJH[PVU�ZOLL[�ZV�[OL`�JHU�THRL�H�THYR�^OLU�[OL`�OLHY�H�
sound that is represented by a visual picture clue. Children can 
use ‘cupped ears’ or make 'listening ears' to wear as they go on 
the listening walk.

Ask about what children can hear: 

�࠮ Do the children recognise all the sounds? 

�࠮ Are they loud or quiet sounds? 

�࠮ Are they long or short sounds? 

�࠮ What is their favourite/least favourite sound and why? 
(Children might like the sound of an ice cream truck 
because it makes them think of ice cream, a police car 
however might be too loud and frightening)

Invite the children to show you how good they are at listening and 
talk about why listening carefully is important.

Resources
3PZ[LUPUN�,HYZ�;LTWSH[L��ZLL�WHNL�����
:V\UK�0KLU[PÄJH[PVU�;LTWSH[L�

Extension

�࠮ After the children have enjoyed a listening walk indoors or 
outdoors, make a list of all the sounds they can remember. 
This list can be in words or pictures and prompted by replaying 
sounds recorded on the walk. 

�࠮ ,UJV\YHNL�JOPSKYLU�[V�[HRL�SPZ[LUPUN�^HSRZ�^P[O�MHTPS`�HUK�
friends and see what other sounds they can recognise.

Resources

WSHUL�Å`PUNpolice car sirenbirds chirping

children playingdog barkingcars driving

Tick when you hear!

&XUJHY����&HYN[NY^��
Phase 1 Teacher Planner 

ducks quackingILL�I\aaPUNpeople cycling
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Activity 1

Introducing Environmental Sounds

Aspect 1



Objective ;V�KL]LSVW�HU�H^HYLULZZ�VM�[OL�KPɈLYLU[�ZV\UKZ�VIQLJ[Z�JHU� 
make together.

Activity Children make their own sound shakers, choosing the contents 
HUK�[Y`PUN�KPɈLYLU[�JVTIPUH[PVUZ�VM�P[LTZ�

Teach

Introduce children to a sound shaker and ask them to identify 
the contents from the sound it makes. Show them how the items 
inside make a unique sound when the shaker moves, and how the 
ZV\UK�JHU�JOHUNL�^OLU�[OL�P[LTZ�PUZPKL�HYL�KPɈLYLU["�L�N��KY`�YPJL�
PUZPKL�H�ZOHRLY�^PSS�THRL�H�KPɈLYLU[�ZV\UK�[OHU�PM�^H[LY�PZ�PUZPKL�
the shaker.

,_WSHPU�[V�JOPSKYLU�[OL`�^PSS�IL�THRPUN�[OLPY�V^U�ZV\UK�ZOHRLYZ��
Children can choose a sock, a plastic cup or bottle, a glass jar or 
a recycled yoghurt pot as the container for their sounds (lids or 
tape can be used to seal the containers). 

They then choose small objects to place inside the container 
such as dried rice, lentils, marbles, coins, or pasta (be sure not to 
V]LYÄSS�ZV�[OL�ZV\UK�PZ�Z[PSS�H\KPISL���*OPSKYLU�JHU�L_WLYPTLU[�^P[O�
their shakers and compare sounds, swapping out the items inside 
[V�THRL�KPɈLYLU[�JVTIPUH[PVUZ��

Ask follow-up questions about their sound shakers such as;

�࠮ >OLYL�^V\SK�`V\�ÄUK�ZOLSSZ�HUK�ZHUK&

�࠮ What do we normally use pasta for?

�࠮ Why do you think your items are making this noise?

�࠮ Does your shaker make a loud or quiet sound? 

Resources

For the container use either a sock, a plastic cup or bottle, a glass 
jar or a recycled yoghurt pot.

For items inside the container use; dried rice, lentils, corn kernels, 
cereal, beans, marbles, buttons, coins, pebbles, shells, sand, 
MYVaLU�WLHZ�VY�WHZ[H��;V�JVTWHYL�OHYK�ZV\UKZ�[V�ZVM[�ZV\UKZ�[Y`�
\ZPUN�JV[[VU�IHSSZ��YPIIVU��M\aa`�WPWL�JSLHULYZ�VY�MLH[OLYZ�

<ZL�[HWL��JSPUN^YHW��Y\IILY�IHUKZ�VY�SPKZ�[V�ZLHS�ZOHRLYZ�

Extension

�࠮ <ZPUN�[OL�ZV\UK�ZOHRLYZ��JOPSKYLU�JHU�MVSSV^�HSVUN�[V�U\YZLY`�
rhymes such as 'Mary Had a Little Lamb' or 'Twinkle, Twinkle, 
3P[[SL�:[HY���HUK�L_WLYPTLU[�I`�JYLH[PUN�KPɈLYLU[�ZOHRLYZ�^P[O�
KPɈLYLU[�TH[LYPHSZ��;OL`�JHU�HSZV�IL�\ZLK�PU�V[OLY�HJ[P]P[PLZ��
particularly in Aspect 2 as an instrument.

Resources

Choose your 
container

Then...

1

3

Choose your items 
and fill the container2

Shake!

Shake!

What other sound shaker 
combinations can you make?
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Socks and Shakers
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Objective To experience and develop awareness of sounds made with 
instruments and noise makers.

Activity Hide a set of instruments and play them one at a time, with 
children listening carefully then identifying them by name.

Teach

Show children two sets of identical musical instruments and 
name each of them. Play each instrument to introduce the sound 
it makes, then let children have a try at making the sound also.

6UJL�[OL�JOPSKYLU�HYL�MHTPSPHY�^P[O�LHJO�PUZ[Y\TLU[�Z�UHTL�HUK�
sound, hide one set under a piece of fabric or behind a screen so 
they can still see the second set. Play the instrument so that the 
children can't see and have to listen to the sound to identify the 
instrument. They then guess which instrument it is, and can use 
the second set for reference (optional to let them experiment with 
[OL�ZLJVUK�ZL[�[V�JVUÄYT���;HRL�[OL�PUZ[Y\TLU[�V\[�ZSV^S`�ZV�
children can see if they recognise the shape of the instrument – it 
could be shown through the fabric without fully revealing it or by 
only revealing parts of the instrument.

The activity can continue with children taking over the role of 
hiding the instrument and having others identify the sound. 

Try playing a simple beat or song children know using the hidden 
instrument and have them sing along. The children will have to 
concentrate on identifying the instrument whilst staying in time 
to the music. This activity can be replayed in Aspect 4, where 
rhythm and rhyme is covered further.

Resources Two sets of identical musical instruments.

Extension
�࠮ Instruments can remain in the provision area to allow 

independent access to play them.

fweeeet!
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Objective To use a wide vocabulary to talk about the sounds instruments make.

Activity Have children match up instrument sounds to animal sounds.

Teach

:OV^�JOPSKYLU�H�YHUNL�VM�HUPTHS�[V`Z��ÄN\YPULZ��W\WWL[Z�VY�WPJ[\YL�
JHYKZ�HUK�H�YHUNL�VM�PUZ[Y\TLU[Z��,UJV\YHNL�[OL�JOPSKYLU�[V�WSH`�
with the instruments and the animals, and to swap instruments 
between each other. Talk about matching instrument sounds to 
the animals with the children, and if necessary revisit Aspect 1, 
Activity 4. They can match either the sound the animal makes 
verbally or sounds they make through movement (i.e. for an 
elephant it could be the trumpet noise made using their trunk or 
the stomping sound they make when they walk or run).

.P]L�H�JOVPJL�VM�[^V�KPɈLYLU[�PUZ[Y\TLU[Z�[V�YLWYLZLU[�H�JOPSK»Z�
chosen animal and ask them to choose which sound better 
YLWYLZLU[Z�[OL�HUPTHS��6UJL�JOPSKYLU�OH]L�JOVZLU��HZR�[OLT�
questions about their selection such as:

�࠮ Which one sounds most like a �PUZLY[�HUPTHS�UHTL� and why?

�࠮ Could this instrument also make a loud noise to suit a louder 
animal, such as a lion or elephant?

�࠮ If the instrument that wasn't selected was swapped for a 
�PUZLY[�PUZ[Y\TLU[�UHTL���would that instrument's sound match 
your animal better?

Look, listen and note how well children:

�࠮ Choose appropriate words to describe sounds they hear  
(e.g. loud, rough, squeaky, smooth, bumpy, high, low, wobbly).

�࠮ Match sounds to their sources.

�࠮ <ZL�ZV\UKZ�PTHNPUH[P]LS`�[V�YLWYLZLU[�H�Z[VY`�JOHYHJ[LY�

�࠮ ,_WYLZZ�HU�VWPUPVU�HIV\[�^OH[�[OL`�OH]L�OLHYK�

Resources

A set of instruments.

(�YHUNL�VM�HUPTHS�[V`Z��ÄN\YPULZ��W\WWL[Z�VY�WPJ[\YL�JHYKZ�� 
They can either be a random selection of animals or themed;  
e.g. farmyard, jungle, forest, everyday backyard or underwater.

Extension
�࠮ Children can continue with the activity, swapping instruments 

and animals to see what matches they can make.

101100
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Animal Sounds



Objective To develop awareness of sounds and rhythms.

Activity <ZPUN�H�IVK`�WLYJ\ZZPVU�ZVUN��OH]L�JOPSKYLU�MVSSV^�H�ZV\UK�
pattern and create their own patterns.

Teach

Introduce a body percussion song to the children that invites 
them to repeat the pattern. 

For example;

¸*SHW�`V\Y�OHUKZ�HUK�^PNNSL�`V\Y�ÄUNLYZ��

JSHW�`V\Y�OHUKZ�HUK�^PNNSL�`V\Y�ÄUNLYZ��

JSHW�`V\Y�OHUKZ�HUK�^PNNSL�`V\Y�ÄUNLYZ��

UV^�^L»]L�THKL�H�WH[[LYU¹��

The teacher can substitute “JSHW�`V\Y�OHUKZ�HUK�^PNNSL�`V\Y�
ÄUNLYZ¹�MVY�KPɈLYLU[�PUZ[Y\J[PVUZ�Z\JO�HZ�¸ZOHRL�`V\Y�OLHK�HUK�
ISPUR�`V\Y�L`LZ”, “ILUK�`V\Y�RULLZ�HUK�Z[HTW�`V\Y�MLL[” and 
“[HW�`V\Y�OLHK�HUK�[HW�`V\Y�LSIV^Z”. The pattern can continue 
^P[O�KPɈLYLU[�JVTIPUH[PVUZ�VM�HJ[PVUZ��^P[O�[LHJOLYZ�LUZ\YPUN�
that children are still listening carefully to the instructions and 
following them correctly. 

6UJL�JOPSKYLU�HYL�JVUÄKLU[�^P[O�[OL�MVYTH[�[OL`�JHU�[HRL�[\YUZ�
creating their own repeating patterns. Picture cards can be 
used to map out body percussion patterns.

Resources Red 'Stop' card and green 'Go' prompt cards.

Extension

�࠮ Children can take turns at being the leader of the group and 
creating body percussion patterns for others to perform. 

�࠮ This activity can also be adapted into a game of 'Simon Says' 
where the leader calls out a command prefaced with "Simon 
says", e.g. 	:PTVU�ZH`Z�WH[�`V\Y�RULLZ	. If a child does the 
action when the sentence doesn't begin with "Simon says..." 
then they are eliminated and have to sit down.

stamp your feetbend your knee

blink your eyes

shake your head^PNNSL�`V\Y�ÄUNLYZclap your hands

JSPJR�`V\Y�ÄUNLYZ

tap your elbow

tap your head

Resources

&XUJHY����&HYN[NY^��
Phase 1 Teacher Planner 
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Repeat the Pattern

Aspect 3



Objective To distinguish between sounds and to remember patterns of sound.

Activity Teacher has children perform body percussion to a beat.

Teach

Children have experimented with body percussion and the 
KPɈLYLU[�ZV\UKZ�[OL`�JHU�THRL�^P[OV\[�[OL�\ZL�VM�PUZ[Y\TLU[Z�
throughout Aspect 3. The teacher can show children videos of 
body percussion routines online that they can follow along with 
and complete with action cues.

In this activity the teacher acts as an orchestra conductor and 
HZZPNUZ�KPɈLYLU[�IVK`�WLYJ\ZZPVU�HJ[PVUZ�[V�[OL�JOPSKYLU��MVY�
example one group of children might be clapping, one group 
might be clicking and another stomping. When the teacher points 
H[�VY�ÅHZOLZ�[OL��.V��JHYK�H[�H�WHY[PJ\SHY�NYV\W��[OL`�^PSS�WLYMVYT�
their body percussion until the teacher indicates to stop, then 
the next group performs their body percussion. Students can 
experiment with the speed of the actions and try making the body 
percussion sound quietly or loudly. The teacher then creates a 
song out of the various actions. 

The teacher can record the song the class makes together 
and play it back for the students to listen to. The roles can also 
be swapped around, and children can have a try at being the 
conductor.

This activity can also be played using body percussion prompt 
cards, where all children make the same sound at the same time 
HUK�HS[LYUH[L�^P[O�KPɈLYLU[�ZV\UKZ�

Look, listen and note how well children:

�࠮ Copy a body percussion sound or pattern of sounds.

�࠮ Identify hidden sounds.

�࠮ Suggest ideas and create new sounds for the story.

Resources
Red 'Stop' card and green 'Go' prompt cards.

'Fast Cheetah' and 'Slow Snail' prompt cards.

Extension

�࠮ Children can be sorted into smaller groups to create their own 
short body percussion patterns that they can then perform to 
the class together.

�࠮ Teachers can model some clapping games for children to 
practise playing such as 'Pat-a-cake' or 'Mary Mack'.

139138

Phase 1 - Phonemic Awareness
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Activity 13

Body Percussion Orchestra

Aspect 3



Objective To experience and appreciate rhythm and rhyme and to develop 
awareness of rhythm and rhyme in speech.

Activity Review nursery rhymes children are familiar with and explain 
what a 'rhyme' is.

Teach

It is important to note that all children may not have been 
exposed to these nursery rhymes prior to starting in an 
LK\JH[PVU�ZL[[PUN��(SZV��KPɈLYLU[�J\S[\YLZ�^PSS�OH]L�KPɈLYLU[�
children's rhymes and it is useful to speak to parents about this 
prior to teaching this aspect so all children can feel included in 
sharing favourite rhymes. 

,_WSHPU�[V�JOPSKYLU�[OH[�PU�7OHZL���^L�ZPUN�H�SV[�VM�U\YZLY`�
rhymes, and clarify that a rhyme is when two words sound very 
similar to each other such as 'fall' and 'wall', or 'are' and 'star'. 
Invite the children to name some of their favourite rhymes, then 
model singing them with the children’s help as an introduction to 
this aspect. 

Create a list of the children's favourite nursery rhymes so that 
[OL`�JHU�JYLH[L�H�U\YZLY`�YO`TL�IHN�VY�IV_��6UJL�[OL�SPZ[�OHZ�
been created the teacher can help children make a visual prompt 
for each nursery rhyme so they can associate the rhyme with a 
picture clue. The list is likely to include rhymes such as Humpty 
Dumpty, Incy, Wincy Spider, Twinkle, Twinkle Little Star, Baa, Baa 
Black Sheep and Hickory Dickory Dock.

:PUNPUN�U\YZLY`�YO`TLZ�H[�HU`�[PTL�VM�[OL�KH`�PU�JSHZZ�ZOV\SK�IL�
H�KHPS`�VWWVY[\UP[`�HUK�UV[�Q\Z[�H�VUL�[PTL�HJ[P]P[`�PU�(ZWLJ[���

Look, listen and note how well children:

�࠮ <UKLYZ[HUK�[OL�WH[[LYU�VM�Z`SSHISLZ�PU�[OL�^VYKZ�WYLZLU[LK�
to them.

�࠮ Sing or chant the rhyming string along with the adult.

�࠮ Recognise that the words rhyme.

Resources

=PZ\HS�WYVTW[Z�Z\JO�HZ�ÄUNLY�W\WWL[Z��[V`Z�VY�WPJ[\YL�JHYKZ�[V�
support rhyme association. Puppets can be made in class by 
attaching paper characters to popsicle sticks, which children can 
colour in and customise.

Extension
�࠮ Children use visual prompts in provision to access the 

rhymes independently and practise reciting them.

151150

Phase 1 - Rhythm & Rhyme

Activity 1 

Introducing Nursery Rhymes

Aspect 4



Objective To experience and appreciate rhythm and rhyme and to develop 
awareness of rhythm and rhyme in speech.

Activity Have children select matching rhyming pair cards or props.

Teach

Share the following props with the children; a bowl, pot or box, a 
large mixing spoon and a collection of rhyming pair cards or small 
toys/ objects that rhyme. 

Introduce the silly soup song to the tune of Pop Goes the Weasel; 

	0»T�THRPUN�ZPSS`�ZV\W�
0»T�THRPUN�ZV\W�[OH[»Z�ZPSS �̀
0»T�NVPUN�[V�W\[�P[�PU�[OL�MYPKNL�[V�THRL�P[�UPJL�HUK�JOPSS �̀	

,_WSHPU�[V�JOPSKYLU�^L�JHU�VUS`�HKK�YO`TPUN�WHPYZ�PU[V�[OL�ZPSS`�
soup. Lay out rhyming cards or objects from previous activities 
and sing the silly soup song. Children have to select rhyming 
pairs such as 'head' or 'bed' and add it to the bowl for the 
teacher to stir. After each turn, stir the soup and sing the song to 
recite the growing list of things that end up in the soup;  
"0U�NVLZ���H�OH[����H�JH[����H�IH[���"

Some examples may include:
peg  leg  top  mop 
ÄZO� � KPZO� � IVH[� � JVH[� �
shell   bell  parrot  carrot
fox  box  socks  clocks

;OPZ�JVU[PU\LZ�HZ�[OL�[LHJOLY�JOVVZLZ�KPɈLYLU[�^VYKZ��ZPUNPUN�
[OL�ZPSS`�ZV\W�ZVUN�HNHPU�^P[O�H�KPɈLYLU[�JOPSK�ZLSLJ[PUN�HU�
appropriate rhyming pairs card. This activity can be modelled in a 
large group and followed up in a smaller group activity to ensure 
children understand which words rhyme.

Look, listen and note how well children:

�࠮ <UKLYZ[HUK�[OL�WH[[LYU�VM�Z`SSHISLZ�PU�[OL�^VYKZ� 
presented to them.

�࠮ Sing or chant the rhyming string along with the adult.

�࠮ Recognise that the words rhyme. 

�࠮ Join in with simple or complex rhythms.

�࠮ Copy the rhythm.

�࠮ 2LLW�[V�[OL�ILH[�

Resources Rhyming pair cards, picture cards, toys or objects.

Extension �࠮ Children can continue the activity in provision either 
supported by an adult or independently.

I’m making silly soup, 
I’m making soup that’s silly...

165164
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Silly Soup

Aspect 4



Objective To develop understanding of alliteration.

Activity Introduce alliteration to children through a game of 'I Spy'.

Teach

,_WSHPU�[V�JOPSKYLU�[OH[�HSSP[LYH[PVU�PZ�[OL�VJJ\YYLUJL�VM�[OL�ZHTL�
letter sound at the beginning of adjacent or closely connected 
words. Model this by playing a game of 'I Spy' with the children, 
beginning with an example of items in the classroom.

	0�ZW`�^P[O�T`�SP[[SL�L`L�ZVTL[OPUN�ILNPUUPUN�^P[O���	

A: abacus, atlas, art.
B: building blocks, books, backpack.
C: crayon, calculator, clock.
D: desk, door, dice.

6UJL�JOPSKYLU�\UKLYZ[HUK�OV^�[OL�NHTL�^VYRZ��ZV\UK�V\[�H�
letter and then show photos of various objects that start with the 
target letter sound. These can include animals, food, everyday 
objects, colours, clothing, transport, instruments etc, as long as 
children are familiar with them. The teacher can suggest another 
letter sound and have children point out or select objects.

;OL�JOPSKYLU�JHU�WYHJ[PZL�[OLZL�PKLU[PÄJH[PVU�ZRPSSZ�^P[O��0�:W`��
worksheets, where the sheets have a variety of items and 
children must circle all the items that begin with the target letter 
sound. These can be made in class or found online. 

Look, listen and note how well children:

�࠮ Identify initial sounds of words.

�࠮ Reproduce the initial sounds clearly and recognisably.

�࠮ Make up their own alliterative phrases.

Resources
'I Spy' worksheets or books, which have pictures of various items 
Z[HY[PUN�^P[O�KPɈLYLU[�SL[[LYZ�TP_LK�\W��;OLZL�JHU�IL�THKL�\ZPUN�
online images or by arranging and photographing objects.

Extension

�࠮ *OPSKYLU�JHU�WSH`�[OPZ�NHTL�PU�WYV]PZPVU�HYLH�HUK�ÄUK�VIQLJ[Z�
with the same sound / letter such as 'wall' and 'window'. 

�࠮ )LHUZ[HSR�)VVRZ�VɈLYZ�H�YHUNL�VM�YLZV\YJLZ�[V�OLSW�[LHJO�
children alliteration; Phase 1 Set 1 readers can be turned into 
an ‘I Spy’ game, whilst the accompanying Teacher Books and 
Phase 1 Workbook have photocopiable worksheets to support 
learning, all of which do not require the ability to read words.

I spy with my little eye...
Classroom

201200
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Introducing Alliteration

Aspect 5



Objective
To listen to sounds at the beginning of words and hear the 
KPɈLYLUJLZ�IL[^LLU�[OLT�

Activity
<ZPUN�ZL[Z�VM�]HYPV\Z�P[LTZ��OH]L�JOPSKYLU�ZVY[�[OLT�PU[V�NYV\WZ�
based on the initial letter sound in their name.

Teach

This activity can be played in the classroom or outdoors, and 
YLX\PYLZ�H�ZL[�VM�VIQLJ[Z�[OH[�HSS�ILNPU�^P[O�MV\Y�KPɈLYLU[�PUP[PHS�
letter sounds. Set up a rough square with each of the four 
corners labelled with a letter sound; this can be done by putting 
up printed signs, drawing with chalk on the ground or by placing 
four visual prompts representing a sound. 

For example, corner 1 might be a snake prop representing 's', 
corner 2 might be an apple representing 'a', corner 3 might 
be a turtle prop representing 't' and corner 4 could be a pen 
representing 'p'. Before beginning the teacher should label the 
four corners and name the props aloud so children know what 
each corner is; e.g. 	*VYULY���PZ��s���sssss".

Then place a basket of objects sharing the four initial sounds in 
the middle of the square. Invite small groups of children at a time 
to look in the basket and select an object, then go to the correct 
corner to match up the initial letter sound so all the props are 
grouped alliteratively.

Resources

Spacious area to play the activity.

Baskets of items children are familiar with to represent letter 
sounds. Prepare these before the activity and group into sets of 
four; one sound for each corner. The number of items per corner 
can depend on availability and the amount of children playing.

Extension

�࠮ ;OPZ�HJ[P]P[`�JHU�IL�WSH`LK�PU�THU`�KPɈLYLU[�^H`Z�KLWLUKPUN�
on the resources available. The outdoor area or playground 
can be made into an 'obstacle course', where the basket and 
SL[[LY�ZV\UK�HYL�MHY�HWHY[��HUK�JOPSKYLU�OH]L�[V�ÄYZ[�JOLJR�[OL�
corner then retrieve the correct items, testing their memory 
skills. To make the activity more challenging, tell children 
they must follow hopscotch courts or chalk lines to reach the 
basket. Try putting children into teams where each group has 
a letter sound basket and must pick and return the correct 
items, making up an alliterative sentence to score a point.

215214
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Objective ;V�KPZ[PUN\PZO�IL[^LLU�[OL�KPɈLYLUJLZ�PU�]VJHS�ZV\UKZ��PUJS\KPUN�
oral blending and segmenting.

Activity ,_WLYPTLU[�^P[O�]HYPV\Z�TV\[O�TV]LTLU[Z�HUK�MHJPHS�ZOHWLZ�

Teach

Developing oral motor skills is a key component of developing 
children's ability to recognise and produce voice sounds, and 
helps to build the coordination required for sound production 
HUK�HY[PJ\SH[PVU��,_WSHPU�[V�[OL�JOPSKYLU�[OH[�[OL�MVJ\Z�MVY�[OPZ�
activity is on mouth movements. 

Ask the children to point to their mouth and explain what it 
PZ�\ZLK�MVY��*HU�[OL`�THRL�ZOHWLZ�^P[O�[OLPY�TV\[O&�,_WSVYL�
KPɈLYLU[�TV]LTLU[Z�^P[O�[OL�JOPSKYLU��MVY�L_HTWSL"�ISV^PUN��
sucking, tongue stretching, tongue rolling, tongue clicking and 
[VUN\L�^PNNSPUN��,_WLYPTLU[�I`�ISV^PUN�\W�H�IHSSVVU�VY�W\[[PUN�
a straw in a tall glass and sucking up a drink. 

�࠮ Can children touch their nose with their tongue? 
�࠮ Can they reach their chin with their tongue? 
�࠮ Can they curl their tongue? 

Practising these movements regularly to music can be fun and 
helps children with their articulation. Find a song that has a clear 
beat for children to follow with their mouth movements.

Resources Straws, paper and watery paint to practise blowpainting with. 

Extension

�࠮ Teachers can give out straws and cups of water for children 
to practise drinking with, observing what happens when they 
suck up the straw compared to when they blow through it.

�࠮ The teacher can set up a painting area for children to 
experiment with blowpainting, where each child has a 
drinking straw and a piece of paper. The teacher puts a drop 
of watered down paint onto the paper, and children blow 
H[�[OL�WHPU[�[OYV\NO�[OL�Z[YH �̂�L_WLYPTLU[PUN�^P[O�KPɈLYLU[�
angles and strength of breath.
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Objective ;V�KPZ[PUN\PZO�IL[^LLU�[OL�KPɈLYLUJLZ�PU�]VJHS�ZV\UKZ��PUJS\KPUN�
oral blending and segmenting.

Activity Children make trumpets in class to experiment with voice sounds.

Teach

In this activity the teacher helps children create their own sound 
trumpets, made from rolled up card or paper in a cone shape. 
6UJL�JOPSKYLU�OH]L�[OLPY�[Y\TWL[Z��TVKLS�ZVTL�]VPJL�ZV\UKZ�MVY�
them to try and copy such as the honk sound of a horn, the ding-
dong of a doorbell, the wailing of a siren or the moo-ing of a cow. 
Invite children to use their Phase 1 knowledge from the previous 
aspects to think of sounds to make, and encourage them to 
experiment with contrasting volume (quiet and loud), pitch 
(low and high) and speed (fast and slow) when making sounds 
through their trumpet.

Some voice sounds can include:

�࠮ Animal sounds; what animals can children create sounds 
for? A loud lion roar, a tiny mouse squeak, an elephant 
trumpet, a rooster crowing, an owl hoot, a sheep "baaaa".

�࠮ ,TV[PVU�ZV\UKZ"�^OH[�LTV[PVUZ�JHU�JOPSKYLU�JYLH[L�ZV\UKZ�
for? A happy laugh or a cat purring, a sad sigh or baby 
crying "waaaah", an angry "grrr" or a cat hissing.

�࠮ :V\UK�LɈLJ[Z"�^OH[�L]LY`KH`�UVPZLZ�JHU�JOPSKYLU�JYLH[L�
sounds for? An ambulance siren wailing, a clock ticking, a 
KVVYILSS�YPUNPUN��H�[YHPU�JOVV�JOVVPUN��H�WLYZVU�ZULLaPUN�

Sound trumpets are a fun way for children to experiment with 
KPɈLYLU[�ZV\UKZ�HUK�LUJV\YHNLZ�[OLT�[V�ÄYZ[�SPZ[LU��YLTLTILY�
and then recreate it, which helps with oral blending and 
segmenting in Phase 2. They can also be used to sound out 
phonemes beginning each child's name, e.g. 	)"�I�I�ILU	�

Resources

Trumpet craft materials; paper or card, scissors, tape. Children 
JHU�L_WLYPTLU[�^P[O�KPɈLYLU[�[Y\TWL[�TH[LYPHSZ�HUK�]HY`PUN�
sounds using cardboard rolls or tubes, paper cups, plastic cones 
etc. Teachers can also prepare trumpets beforehand and theme 
each one; e.g. an animal themed trumpet to make animal sounds 
with, a lion themed trumpet to make loud sounds with, a smiley-
face themed trumpet to make happy emotion sounds with etc.

Extension

�࠮ Children can take turns at being the leader of the group and 
instructing what voice sounds to perform.

�࠮ Sound trumpets can be used in other activities such as 
'Complete the Rhyme', 'Simon Says', 'I Went to the Market' 
or when reading Sound Stories or reciting Tongue Twisters.
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Objective ;V�[HSR�HIV\[�[OL�KPɈLYLU[�WOVULTLZ�[OH[�THRL�\W�^VYKZ�

Activity 7YHJ[PZL�JV\U[PUN�ZV\UKZ�PU�ZLNTLU[LK�^VYKZ�\ZPUN�ÄUNLYZ�

Teach

6UJL�JOPSKYLU�HYL�MHTPSPHY�^P[O�VYHS�ISLUKPUN�HUK�ZLNTLU[PUN�HUK�
have had practise at doing both, they can begin counting how 
many phonemes, or separate sounds, are in a word. 

The teacher can model the word pig; /p/…/i/…/g/. How many 
phonemes can the children hear in pig? Invite them to repeat the 
^VYK�HUK�\ZL�[OLPY�ÄUNLYZ�[V�JV\U[�V\[�[OL���WOVULTLZ�� 
(ZR�[OL�JOPSKYLU�[V�ZOV^�[OL�U\TILY�VM�ZV\UKZ�VU�[OLPY�ÄUNLYZ�
and repeat the phonemes again, then blend them by putting their 
ÄUNLYZ�ZPKL�I`�ZPKL�[VNL[OLY�[V�THRL�[OL�^OVSL�^VYK�

Continue the activity and experiment with other simple words 
such as cup, pen, fox, hat��>OLU�JOPSKYLU�HYL�JVUÄKLU[�^P[O�
shorter VC or CVC words the teacher can introduce words that 
are longer such as ship, moon, bell, rain.

Look, listen and note how well children:

�࠮ Identify the number of phonemes that make up a given word.

Resources

(optional) Visual prompts; these can include picture cards, 
ÄUNLY�W\WWL[Z��THNUL[PJ�VIQLJ[Z�VY�WYVWZ�[OH[�OH]L�ZOVY[�*=*�
names. These are not necessary for this activity but can help with 
prompting children and developing phonemic awareness skills.

1\UPVY�3LHYUPUN�VɈLYZ�H�]HYPL[`�VM�*=*�[OLTLK�WYVK\J[Z�[OH[�JHU�
aid in the visualisation of a word and help children understand the 
segmenting of sounds. Several products have 'sound buttons' 
or physical manipulatives that teachers can use to count out 
phonemes with children.

Extension

�࠮ Teachers can set up a basket of CVC objects that children 
can practise with independently.

�࠮ 6UJL�JOPSKYLU�HYL�WYHJ[PZLK�H[�ZLNTLU[PUN�ZV\UKZ�HUK�
counting out phonemes, the teacher can model clapping 
for each sound heard. Place a CVC object in the middle of 
a circle of children and name it, then segment the name, 
clapping for each sound heard. Invite the children to join in 
on clapping and try choose their own CVC object to clap out 
the sounds for. Instruments like a bell or a xylophone can 
also be used to signal a separate sound, aiding children in 
representing the breaking up of sounds. This activity can be 
good to replay as revision for Aspects 2, 3 and 7.

p-i-n

b-ee 2

l-o-g

3

p-l-a-n-t
5

t-oa-s-t
4

3
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Objective To listen to phonemes within words and to remember them in the 
order in which they occur.

Activity <ZL�7OVULTL�-YHTLZ�[V�WYHJ[PZL�]V^LSZ�PU�*=*�^VYKZ�

Teach

Remind children how to use a phoneme frame and that each box 
YLWYLZLU[Z�H�ZLNTLU[LK�ZV\UK�PU�H�^VYK��<ZPUN�H�ISHUR�WOVULTL�
frame, place a familiar CVC object or image in the top half of the 
frame and say the name aloud, for example 'peg'. Repeat the word 
but break it up to say one phoneme at a time; /p/-/e/-/g/, adding a 
counter in the boxes for each sound. 

Now that children remember how to use a phoneme frame, 
explain that the colour of the counters are going to represent the 
type of sound; red for vowels and blue for consonants. Revisit the 
=V^LS�/HUK�ZVUN�[V�YLTPUK�JOPSKYLU�VM�[OL�Ä]L�ZOVY[�]V^LSZ� 
a e i o u��NLZ[\YPUN�VU�ZLWHYH[L�ÄUNLYZ��,_WSHPU�[OH[�L]LY`�^VYK�
contains at least one vowel, and it is important for them to listen 
for short and long vowel sounds. Swap the object or image for a 
KPɈLYLU[�VUL�HUK�OH]L�JOPSKYLU�WSHJL�[OL�JV\U[LYZ�[OLTZLS]LZ��
ensuring they place the coloured counters in the boxes correctly.

>OLU�JOPSKYLU�HYL�JVUÄKLU[�^P[O�ZLNTLU[PUN�ZPTWSL�*=*�^VYKZ��
teachers can introduce words with long vowel sounds in them. 
Start with a blank phoneme frame and place an image of a cat 
in the upper half. Children sound out the word 'cat' as /k/-/a/-/t/, 
placing the coloured counters in the correct boxes (blue-red-blue). 
The teacher then swaps the cat for an image of a coat, naming it 
as they place it and introducing green counters to represent long 
vowel sounds. Children segment the sounds as /k/-oa/-/t/ and 
recognise that the vowel in the middle is now a long vowel sound, 
not a short vowel sound, and instead of a red counter place a 
green one (blue-green-blue). They then say the blended word. 

The activity can now be repeated with other CVC objects or 
pictures that contain short or long vowel sounds.

Resources
Blank phoneme frames (see page 314).

Red, blue and green counters for sound buttons. 

Lesson 17

12

tail

Lesson 18

13

JL689
Phoneme Frame Cards
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Continuous Provision Activities and Enhancements

Reading Writing Maths

Sound Stories
�࠮ 'A Huge Hog Is a Big Pig' by 

Francis McCall and Patricia A. 
2LLSLY�

�࠮ 'Snow Music' by Lynne Rae 
Perkins.

�࠮ 'Runny Babbit' by Shel Silverstein.
�࠮ Beanstalk Books - Letters & 

Sounds Phase 1 Set 1 and Set 2, 
Phase 2 Set 1 and Set 2.

�࠮ Children can practise 
segmenting and blending 
with phoneme frames and 
counters.

�࠮ Paper and pencils for 'Listen 
and Draw' activity where 
teacher segments a word, 
then children blend and draw 
the word they heard.

�࠮ Small animal toys and plastic 
counters for counting.

�࠮ Practise counting out 
segmented phonemes on 
beadstrings, sliding beads 
across for each sound heard 
and then pushing together to 
visualise blending the word.

Role Play Arts & Craft Small World

�࠮ Pretend to operate a shop 
selling CVC objects. Children 
can exchange objects with 
the shop, but must segment 
and blend the names to 
trade. Children can take turns 
at buying and selling.

�࠮ Practise sound talking like a 
robot, segmenting words.

�࠮ Make CVC animal masks 
or crafts. Children can walk 
around the class and swap 
their craft for another if they 
are able to segment and 
blend the name of the next 
animal. Can also practise 
animal voice sounds.

�࠮ Children can play 'I Spy' with 
small world themed scenes, 
such as a farm, supermarket, 
park, kitchen or seasonal.

�࠮ Retell a nursery rhyme or 
Z[VY`�\ZPUN�ÄUNLY�W\WWL[Z��
segmenting one word in each 
SPUL��*OPSKYLU�ÄSS�PU�[OL�ISHURZ�
with the blended word.

Construction Sand Water

�࠮ Recreate structures from 
a story, e.g. for 'The Three 
Little Pigs' build little houses 
from craft materials or natural 
materials found outside. 
6[OLY�L_HTWSLZ�JV\SK�IL�H�
IHYU�MYVT��6SK�4HJ+VUHSK�
Had a Farm' or a cave from 
'We're Going on a Bear Hunt'.

�࠮ Allow for a variety of 
containers in the sand area 
such as plastic tubs, sieves, 
small and large pans and 
encourage children to listen 
to sounds made by them.

�࠮ Children can play with CVC 
objects in the sand area and 
practise segmenting sounds.

�࠮ ,_WLYPTLU[�^P[O�LX\PWTLU[�
MVY�THRPUN�KPɈLYLU[�ZV\UKZ�
e.g. jugs for pouring, sieves, 
watering cans.

�࠮ Teachers can 'bury' CVC 
objects in a sand tray or 
bucket of water, and children 
JHU�VUS`�ÄZO�[OLT�V\[�PM�[OL`�
blend the name correctly.

Music ICT Outdoor

�࠮ Practise sounding out 
phonemes by clapping, 
clicking, stomping, ringing a 
bell, knocking a woodblock or 
shaking a tambourine for each 
sound heard.

�࠮ Practise segmenting sounds 
loudly vs. quietly, e.g. vowels 
loudly vs. consonants quietly.

�࠮ Phonics Play – Phase 1, 
Aspect 7 games.

�࠮ Phonics Bloom– Phase 1, 
Aspect 7 games.

�࠮ Access to a device to record 
segmented sounds on. Try 
recording individual sounds 
and then build a blended 
word from the phonemes.

�࠮ Practise the segmented sound 
cheer outside, alternating 
between loud and quiet.

�࠮ Play 'Cross the River' outside 
on a course marked with 
chalk. Draw circles, each 
with a sound in them, where 
children make whole words by 
jumping from sound to sound.

LETTERS & 
SOUNDS

PHASE 1

Aspect 7 - ORAL BLENDING & SEGMENTING
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CVC Picture Cards
These can be printed and used in activities

CVC Word List: dog, cat, rat, bug, hen, 
fox, cup, pot, pen, jam, run, dig
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Phase 1 is largely sound based, and develops a child’s ability to 'tune into' sounds 
HUK�KPZJYPTPUH[L�IL[^LLU�[OL�KPɈLYLU[�[`WLZ��(Z�[OL`�WYVNYLZZ�[OYV\NO�[OL�ZL]LU�
aspects they are introduced to rhythm, rhyme, alliteration, voice sounds and how to 
orally blend and segment sounds, all of which are crucial before beginning phonics 
work in Phase 2. The activities in this planner are designed to be adult-led and 
cover the basic skills required in later phases, and can be repeatedly revisited and 
YLWSH`LK��(Z�JOPSKYLU�HJX\PYL�[OLZL�ZRPSSZ�HUK�NHPU�JVUÄKLUJL�[OL`�JHU�WYHJ[PZL�
them independently, with the teacher correcting them as needed. 

There is no formal assessment for Phase 1, instead teachers are encouraged to 
TVUP[VY�JOPSKYLU�Z�WYVNYLZZ�HUK�Z\WWVY[�[OLPY�SLHYUPUN��,HJO�HZWLJ[�JOHW[LY�PU�[OPZ�
Phase 1 planner includes an evaluation checklist for teachers to record each child's 
attainment of skills so they can assess which need further support.

Beyond developing listening skills, the activities as well as the continuous provision 
HUK�LUOHUJLTLU[�JOHSSLUNLZ�PU�[OPZ�WSHUULY�HSZV�OLSW�^P[O�I\PSKPUN�ÄUL�TV[VY�
skills, visual recognition skills, sorting and sequencing skills, listening skills, and 
communication skills, all of which are necessary to successfully learn phonics. 
Children learn through play, and these activities are designed to both engage and 
educate them whilst developing essential skills.

In Phase 1, blending and segmenting activities have been purely oral, involving 
no letters, for example; an adult pronounces the sounds to be blended rather 
than expecting the children to pronounce them in response to letters. In Phase 2, 
however, children learn to pronounce them in response to letters, before blending 
them, and thus start reading simple VC and CVC words. The reverse process is that 
they segment whole spoken words into phonemes and select letters to represent 
those phonemes, either writing the letters, if they have the physical coordination, 
or using magnetic letters to encode words.

Phase 1 will have provided children beginning Phase 2 with a wide range of listening 
opportunities through the daily teaching of songs, stories, and rhymes. They should 
be able to distinguish between speech sounds, and many will be able to recognise 
rhyming words as well as blend and segment words orally. Inability to do this 
however does not prevent children moving on to Phase 2, as these speaking and 
listening activities continue.
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This Teacher Planner provides lesson plans based around 
the seven aspects of Phase 1. These are: Environmental 
Sounds, Instrumental Sounds, Body Percussion, Rhythm 
& Rhyme, Alliteration, Voice Sounds, and Oral Blending 
and Segmenting. There are 15 activities presented for 
each aspect. Aspect 1-6 are introduced throughout the 
year, with two to three lessons per week. Aspect 7 is 
presented at the end of the year, as it is crucial for the 
preparation of early sounding out or decoding skills that 
are introduced at Phase 2.

Each lesson is divided into Objective, Activity, Teach, 
Resources and Extension. The objective clearly identifies 
the purpose of the lesson. The activity describes what 
children will be working on during the lesson. The teach 
section provides detailed teacher notes for preparing and 
presenting the lesson. Finally, resources include the 
various resources used in the lesson and extension 
provides a fun, easy to apply extension activity.

Teachers can move in and out of different aspects, 
building and consolidating learning. Towards the end of 
the phase, children will be ready for Aspect 7 which will 
involve the modelling of oral segmenting and blending. By 
the end of Phase 1, children will be familiar with various 
phonemes, and will be able to identify and manipulate 
them within words. With this foundation, children starting 
Phase 2 will be introduced to some of the various 
graphemes that represent these common sounds. 
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